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I. Context and Nature of the visit 

 

Chief Executive Officer:  Dr. Herman J. Saatkamp, Jr., President 

Enrollment:   7062 Undergraduate; 817 Graduate 

Control:   Public 

Affiliation:   State 

Carnegie Classification: Masterôs - Medium Programs 

Degrees Offered: 



 

 

requirements of the Higher Education Opportunity Act of 2008 such as those on distance 

learning and transfer of credit. A certificate of compliance is attached to this report.  

III. Compliance with Federal Requirements  

The Official Cohort Default Rates for Schools, delivered to both domestic and foreign schools on 

September 12, 2011 by the Department of Education, shows that the official default cohort rate 

for Stockton College in FY 2009 is 3.7%. Schools that have an FY 2009 official cohort default 

rate that is less than 5.0% are eligible to make single and non-delayed disbursements on loans 

used for attendance in a study abroad program as defined in Section 428G(e) of the Higher 

Education Act. The default cohort rate for the college is within federal limits. 

The institution has a transfer credit procedure that provides guidelines and procedures related to 

the award of Stockton credit for past education and learning experiences. This policy is available 

online to students and to the public. The procedure for Transfer of Credit is available at 

http://intraweb.stockton.edu/eyos/policypro/content/docs/2032_062310.pdf.   Furthermore, its 

definition of credit hour conforms closely to the nationally accepted definition. 

IV. Evaluation Overview 

The Richard Stockton College of New Jersey is a vibrant and innovative institution with a focus 

on supporting student learning and success. Its mission strongly emphasizes teaching, and the 

team observed a uniformly high level of commitment to students on the part of the faculty, 

administration, and staff. During the 40 years since its founding, the institution has continually 

refined its practices while remaining true to its original mission of interdisciplinary work. 

Planning occurs at all levels and is broadly shared. The mission and goals are closely tied to 

resource allocation, making possible ongoing improvements in the performance of the overall 

institution and of the component units. The Faculty Senate as a governance body includes 

students 



 

 

Stockton College has attracted a highly qualified, committed faculty who express strong 

commitment to teaching and precepting as well as increasing their productivity in research, 

publications, and creative activity. The institution has increased the number of tenure-track 

faculty and has reduced the student-faculty ratio in recent years, although several programs still 

depend heavily on part-time faculty. Students overwhelmingly expressed their appreciation for 

the dedication of the faculty and staff to their personal and academic growth and success. 

The institution is to be commended for the excellent programming in place for freshmen 

students, including the First-Year Experience/Freshmen Seminar Courses, the Stockton 

Orientation and Adventure Retreat (SOAR), the basic skills program, and the recently improved 

first-year studies program to be implemented over the next two years. The college considers 

itself to be transfer-friendly, and all evidence supports that perception. Also commendable is the 

unique interdisciplinary approach to general education which is spread throughout a studentôs 

entire academic program. 

The college has a strong culture of assessment both in academic areas and throughout the 

institution. Institutional assessment is aided by benchmarking against national standards and is 

routinely used in planning. Student learning outcomes assessment is faculty-driven and is 

exemplary in a number of programs.  

Suggestions for Improvement  

In the area of planning, the team suggests that the institution work further to close the perceived 

gap between top-down and bottom-up planning and continue to strive for thorough 

communication, consultation, and collaboration. In addition, there are a great many plans, goals, 

and objectives that might benefit from streamlining and integration. 

As the institution grows, it will be critical to ensure that the strategic enrollment plan is fully 

integrated by aligning it with human resources, the budgeting process, and the campus master 

plan. Enrollment plans should also be communicated to faculty whose enrollments and personnel 

needs are impacted by enrollment changes. In addition, retention should be regularly analyzed 

and taken into consideration in overall enrollment planning.  

 

While decentralized curricular planning is a tradition of Richard Stockton College, as the 

institution grows it may want to review its process for curriculum development to determine if 

wider faculty oversight should be adopted. 

 

While the administration has devoted significant resources to assessment of student learning 

outcomes and institutional assessment, the team suggests that these efforts could be made more 

effective with full-time professional support for assessment. We would suggest public sharing of 

learning outcomes for prospective and current students, for example, in the Bulletin and on 

department websites. We look for continued integration of institutional outcomes, programmatic 

outcomes and course level learning outcomes.  

In conclusion, our team was greatly impressed by the overall direction of the Richard Stockton 

College of New Jersey and by its students, faculty, staff, and administration. The Collegeôs brief 



 

 

 

Chapter One 

Standard 1: Mission and Goals 

Standard 4: Leadership and Governance 

Standard 6: 









 

 

 

We suggest that the college consider incorporating pro-forma budgets for the next three years in 

its Financial Plan. These would demonstrate the institutional ability to produce a balance budget 

contemplating enrollment tuition projections, grants and contracts approved and other revenues, 

versus operational expenses, such as compensation planning, interest on capital assets related 

debt, etc., among other assumptions. 

 

Recommendation to be Reported in the PRR 



 

 

limitations, program limitations, and insufficient supports for students. Students report concerns 

for growing the enrollment at a rapid pace if the physical structures, i.e. housing, do not offer the 

accommodations as expected in promotional materials. We anticipate that the Strategic 

Enrollment Plan currently under development will assist in moving toward a fully integrated 

planning process. 

 

Special gr



 

 

Student concerns are handled by a number of areas at the college including the office of 

Affirmative Action and Ethical Standards, the Information desk at the Campus Center, the Vice 

President for Student Affairs, the Office of the President, the Dean of Students, the Office of 

Student Rights and Responsibilities, and the Dean of Graduate and Continuing Studies. Concern 

for the safety and welfare of the students is evident in the established Behavioral Intervention 

Team (BIT) at Stockton which brings together mental health professionals with the faculty and 

staff to provide early intervention strategies. The BIT program also assists in identifying at-risk 

students and pairing those students with mentors as part of the CARE program.  

 

In keeping with the philosophy that co-curricular activities complement the academic 

curriculum, the Division of Student Affairs supports the growth of student leaders who are 

involved with over 110 recognized student organizations. Student Affairs has also been an 

integral part of the Essential Learning Outcomes process that is currently underway at the 

college. Stockton affords numerous opportunities for students to engage on the campus, in the 

community, and during fieldwork experiences. The experiential component of the academic 

program is well-designed, supported and an integral part of the academic program.  

 

Significant Accomplishments 

 

The concerted effort toward assessment including the multitude of meaningful assessment 

initiatives across the college including those in the academic support and co-curricular areas is to 

be commended, along with the efforts at the college to ensure continuous improvement.  One 

example is the continuous improvement efforts in the Housing department as indicated by their 

use of the Educational Benchmarking Inventory instrument. 

 

The college is to be commended for the numerous opportunities that it affords to its students to 

engage in high-impact learning environments including service-learning, community service, and 

small learning communities. 

 

The close collaboration between Student Affairs and Academic Affairs is to be commended for 

the many initiatives that advance the development and learning of students including advising for 

at-risk students, living/learning communities, the Stockton Orientation Adventure Retreat 

(SOAR) program, tutoring in residence halls, and the Coordinated Actions to Retain and Educate 

(CARE) team that identifies students needing supplemental instruction or support services. 

 

Suggestions  

 

The college conducted a Cultural Audit that yielded suggestions for improvement of areas that 

have the potential to impact retention including compositional diversity, psychological climate, 

behavioral climate, and organizational structure. We suggest that the recommendations be 

included as part of ongoing retention initiatives. 

 

Recommendation to be Included in the PRR 

 

As the Stockton 2020 visioning process develops, it will be critical to ensure that the Strategic 

Enrollment Plan is fully integrated with other institutional plans to address long-term strategic 





 

 

Faculty Assembly that previously represented faculty interests should result in a more 

manageable mechanism for faculty oversight of academic curricula and programs.  

 



 

 

other tools that faculty and students have for tracking studentsô progress toward graduation. An 

issue regarding 



 

 

The institution meets these standards. 

 

Summary of Evidence and Findings 

 

Educational offerings are aligned with the institutionôs interdisciplinary approach for education 

as set forth in its mission statement. Both the general education curriculum and the curricula in 

the majors support this interdisciplinary approach. A wide array of undergraduate and graduate 

degree programs, minors, and certificates is offered by the eight schools that foster student 

learning and promote synthesis of learning. The assessment cycle includes annual program 

reports and five-year self-studies. Most syllabi include student learning outcomes. The graduate 

curricula provide for the development of research and independent thinking. Faculty teaching in 

the graduate programs have credentials appropriate to the graduate academic disciplines.  

 

The institution has in place a process for developing and approving new degrees. However, 

faculty have the ability to develop individual courses within the general education or degree 

programs with only program approval ï no institutional approval is necessary. While this allows 

faculty great freedom to develop curriculum within either the general education curriculum or 

within the majors, there is no overarching oversight to ensure that student learning outcomes are 

consistent and that there is no duplication of courses or content. The institution is encouraged to 

review its process for curriculum development with this observation in mind.  

 

The library staff, faculty, and administrators collaborate in fostering information literacy as is 

evidenced by the fact that information literacy skills are an important part of the Common 

Elements of Freshmen Seminars. Faculty often bring students to the Library for information 

literacy instruction. Computer literacy skills are covered throughout the curriculum. Every 

course has an optional supplemental Blackboard site and many faculty are using Blackboard as 

an instructional supplement. Many faculty require completion of assignments using various 

software products. 

  

All students must complete a general education program where the skills and abilities are applied 

in the major or concentration. General education is completed through the General Studies 

courses which are interdisciplinary and not confined to a particular major. The General Studies 

courses provide breadth while the major provide depth. The General Studies objectives are 

divided into three categories: Primary Goals; General Competencies; General Content 

Experiences. These goals are also addressed in the majors.  

 

Students fulfill the general education requirements by completing a required number of credits 

and required distribution of courses in General Studies. These courses are divided into five 

categories, namely General Arts and Humanities, General Interdisciplinary Skills and Topics, 

General Integration and Synthesis, General Natural Sciences and Mathematics, and General 

Social and Behavioral Sciences. In addition, students must complete a required number of At-

Some-Distance courses, which are defined as a category only after a student chooses a major. 

These courses provide a breadth of study in areas that are unrelated to the major program. 

Students must also complete one course in each of four subscripts areas, namely Arts, Historical 

Consciousness, Values/Ethics, and International Multicultural. Finally, students must complete 

three quantitative reasoning designated courses, as well as four writing across the curriculum. 



 

 

The status of a student (freshman or transfer) and the degree program (BS or BA) determine the 

manner in which the general education requirements are fulfilled. 

 

The First-Year Experience/Freshmen Seminar Courses are an integral part of the general 

education requirement. A theme for the first year experience is selected each year. The Freshmen 

Seminar is a major component of the first-year experience. The Freshmen Seminar courses are 

reviewed annually to ensure inclusion of Common Elements (reading, information literacy, 

writing and oral presentation). Curricular and co-curricular thematic programs are sponsored 

during the year. In addition, a wide variety of student support services and programming 

supplements the first-year experience. A new first-year studies program (FRST) has been 

recently approved and will be implemented over the next two years to bring together the various 

pieces of the freshman experience and engage freshman students in the second semester.  

 
The institution accepts a large number of transfer students, approximately 1,200 in the fall and 

400 in the spring. This represents approximately 60% of the incoming students per year. 

Stockton has policies and procedures in place regarding transfer credit. Stockton is known as one 

of the most transfer friendly institutions in New Jersey. Transfer Seminar courses are offered to 

meet the needs of transfer student. Transfer students are often advised of services offered 

through the Academic Tutoring Center and of other campus resources in these seminars. 

However, these seminars are not as extensive as the Freshmen Seminar courses and are not a 

requirement. The institution may wish to consider whether the transfer seminar should be 

required or whether some other type of program should be in place for transfer students.  

 

The institution has a long history of serving underprepared students and has a well-developed 

basic studies program (BASK) for meeting the needs of these students. Students are identified by 

incoming test scores. Developmental instruction is provided to freshmen students with 

weaknesses in writing, critical reading, and mathematics. The Academic Tutoring Center 

supports the BASK program. The data show that freshmen graduation rates for students taking 

BASK courses are comparable to those of students who test out of BASK courses.  

 

The institution serves students at the Carnegie Library Center, the Parkway Building, and at 

various other instructional sites. The Master of Social Work Program and the Master of Arts in 

Education, Special Education Program are offered exclusively at the Carnegie Library Center. In 

addition, some undergraduate and graduate courses in other majors, including Business, Criminal 

Justice, Instructional Technology, Health Services and Hospitality Management, are offered at 

this location. The institution engages in regular assessment of its students and offerings at this 

additional location.  

 

The Richard Stockton College of New Jersey Southern Regional Institute and Educational 

Technology Training Center is housed in the Parkway Building located close to the main 

campus. The Center provides professional development programming to K-12 teachers. Credit-

bearing classes in Education, Speech Pathology and Audiology, and Communication Disorders 

are offered in the late afternoon and in the evening.  

 

The institution offers a limited number of certificate programs, the largest being the post-

baccalaureate program in teacher certification. The institution offers a significant number of non-



 

 

credit offerings through its Division of Continuing Studies, including programming in health 

sciences and human services, corporate, and community education. Continuing Studies is an 

approved provider of continuing professional education for social work, marriage and family 

therapy, licensed professional counseling, occupational therapy, speech/language/hearing, 

addictions, CPA and public health. Becoming an approved provider ensures national standards 

for excellence have been met or surpassed. These certificate and non-credit offerings are 

consistent with the institutional mission.  
 

The institution offers courses in an online format and in a hybrid format. In addition, the 

institution has offered telecourses, which are in the processed of being phased out. Programs in 

nursing (RN to BSN and Graduate Nursing), as well as an executive-style hybrid Substance 

Awareness Coordinator certificate, are offered in a hybrid format with less than 50% online 

instruction. Fully online courses are offered in the fall and spring semesters and in the summer 

sessions, with the greatest growth in the summer sessions. In 2007, a Task Force on Distributed 

Education developed a vision for distance education, which included a commitment to student 

engagement, recommended best practices to develop and implement distance courses, and 

developed guidelines to assist and support faculty, programs and the college in the development 

and implementation of distance courses. The vision includes a comprehensive plan for 

institutional commitment, curriculum and instruction, constructing courses, delivering courses, 

faculty support, student support, evaluation and assessment. The elements of the vision have 

been embraced in the offering of distance education courses. 

 





 

 

comprehensive evidence-based assessment of Student Learning has been done in the five 

General Education areas, and results have led to changes in course offerings.  

Assessment measures, other than 



 

 

Some programs need help using assessment results to inform their decision-making. Also, much 

assessment is at the course level only; overall program goals should be assessed. Targeted 

faculty development might address both issues.  



 

 

tracking system used to contact and refer students at risk to appropriate support services.  The 

college evidently uses data to make positive changes for continuous improvement. We found 

evidence of support and collaboration between faculty and administration in assessing student 

learning and responding to results; clear, realistic guidelines and timetables; appropriate 

investment of institutional resources; and periodic evaluation of the effectiveness and 

comprehensiveness of the institutionôs assessment process. 

 

The team found evidence that assessment results are shared and discussed with appropriate 

constituents and used in institutional planning, resource allocation and renewal (see Standard 2) 

to improve and gain efficiencies in programs services and processes, including activities specific 

to the institutionôs mission (e.g. service, outreach, research). Furthermore, we found that written 

institutional (strategic) plan(s) reflect(s) consideration of assessment results and that assessment 

results are widely shared on campus and discussed with appropriate constituents. 

 

Significant Accomplishments 

 

Our analysis of the institutional culture for assessing effectiveness found campus-wide support 

and recognition for assessment; professional development opportunities and resources; analysis 

of results of surveys of students and other relevant groups; and the use of evidence to review and 

improve programs and services. 

 

Planning is aligned with goals at all levels from courses through units/departments through the 

institution.  The strategic plan is continually being assessed and updated. 

 

Suggestions 

 

We would suggest public sharing of learning outcomes for prospective and current students, for 

example, in the college Bulletin and on departmental websites. Integration of institutional 

outcomes, programmatic outcomes and course level learning outcomes should be pursued. 

 

The institution might consider hiring a full time person responsible for institutional assessment.  

Currently one person in academic affairs receives release time to support assessment activities 

but the need is clearly greater.  

 

Recommendations 

None 

 

Requirements 

None  

 

 



 

 

 


